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Over the years, African Americans have placed concealed aggression on the
shoulders of adolescents. As descendants of slaves, African American adolescents have a
large amount of displaced anger. On accovmt of this displaced anger, they develop
assertive behaviors, which are learned from older males, adults in their neighborhoods,
and parents. Having great-grandparents and grandparents ofbackgrounds such as
enslavement, African American adolescents have either learned or heard about the
oppression that blacks have gone through, causing them to lack a true self-concept and
suppressing feelings of anger.
At one point in time, schools were a safe and secured environment for students.
Unfortunately, an alarming trend in school violence has invaded school grounds. Facing
a more bitter reality, the high levels of violence on the outside has taken precedence on
the inside of schools, leaving students to fend for themselves. Furthermore, the outbreak
of this violence has stirred up assertiveness within the students; and because of this
assertiveness, adolescents have added to the problem, making violence more prevalent on
the inside.
Taking a closer look, violence is no longer a stranger in schools. Students have
been involved in violent acts in schools for a long time. They have engaged in fighting,
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vandalizing property, and assaulting others; all in which have been learned at home, in
the community, and neighborhoods. Over time, those violent acts have transformed from
amilder form to a more severe form. These violent acts in the schools have advanced
from simply fist fighting to stabbings and shootings. Afiican American adolescent males
in junior high schools have become more and more involved in school violence, due to a
lack of self-concept and aggressive behaviors sometimes resulting in delinquency (Watts
and Jagers, 1997).
Overall, violence is an epidemic that has taken over communities, churches and
workplaces. More importantly, it is an epidemic that has spread throughout schools as
well as the minds of adolescents. Taking that in account, violence is now considered a
public health issue among today’s youth. However, dealing with the lack of self-concept
and the aggressiveness of adolescents, violence has become amajor concern for parents
as well as school officials such as principals, teachers, counselors, and social workers. In
view of the rising concerns ofviolence among preadolescents and adolescents, the
researcher will explore and attempt to prove that preadolescents and adolescents who
have no contacts with a violence prevention program are more likely to have a higher
level of self-concept and a lower level of aggressiveness than those preadolescents and
adolescents who participate in a violence prevention program
Statement of the Problem
No matter where or how they are portrayed and examined, African American men
are objects ofmuch attention. Nonetheless, Afiican Americans are popular in the press.
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in academic circles, and on the television screen wherever there is much discussion and
debate. Drugs, teenage pregnancy, gang warfare, crime and fiery leadership are
frequently associated in the public mind with African American men (Watts and Jagers,
1997). Blacks are socialized into violence in a number ofways, via the internal and
external cultural processes (Staples, 1999). When African Americans are exploited in the
media, it is a form ofpraise. Much like the token economy, African American
adolescents commit acts and receive praises through the media, giving them a sense of
respect for themselves. Appearing on the television fills in many gaps for adolescent who
lacks self-concept leaving them only to gain aggressive tendencies.
The status-conferral system in black life initiates the youth into acts of aggression.
In black communities, often ghettos, the highest level of esteem and respect is often
reserved for the best streetfighter in the neighborhood. Older males in this environment
encourage children to develop aggressive tendencies by their philosophy that a “real
man” is supposed to fight (Staples,1999). While these young men are wrapped up in such
aggressive tendencies, their self-concept is caught up in the crossfire of fighting. In
altercations among Black youth, older males can often be observed encouraging children
to fight. Majors and Bilson comment that in the ghetto, people everyone respected were
the men who had beaten somebody. The children respected by the adults in their
neighborhood were those who did not let anybody beat them (Staples, 1999).
As a result, these children grow up into the preadolescent and adolescents stage
with the same frame ofmind. They believe it is the norm to act violently. However, the
violent acts that adolescents developed in their neighborhoods are the same violent acts
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they take to school with them. Due to the aggressive acts that adolescents develop, they
have managed to lose their sense of self.
Significance/Purpose of the Study
Traditions form the basis of survival strategies, coping mechanisms, and forms of
resistance toward the racial and gender biases that has confronted black males in
American society. However, from the time of the captivity of slaves in Africa and
enslavement of the NewWorld to this moment, there are men who have risen to
challenge their oppressors and helped to push back the frontiers of oppression (Mincy,
1994 cited in Watts and Jagers). Nevertheless, inequalities of the oppressors are
magnified for black male youths because they receive even fewer developmental
opportunities than other youths (National Research Council, 1993). Furthermore,
because of such inequalities, African American adolescents tend to suppress feelings of
anger causing them to have a lack of self-concept as well as aggressive tendencies and
giving the media a reason to label them.
Accordingly, young Black males in America have been described as angry,
alienated, aggressive, and antisocial often being portrayed in the mass media as hostile,
sullen, brutal, and violent (Majors and Gordon, 1994). The purpose of this study is to
determine whether or not there is a relationship between the self-concept and
assertiveness among African American adolescents. From the research conducted and
explained, it will explore whether the self-concept is lower and assertiveness is greater in
preadolescents and adolescents who participate in violence prevention programs than
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those who do not participate.
CHAPTER TWO
REVIEW OF LITERATURE
The literature review covers the variables self-concept and assertiveness as these
relate to African American preadolescents and adolescents. Within the literature, there is
a great deal of discussion on the self-concept of preadolescents and adolescents and the
effects that it has on the behaviors causing them to become assertive with their peers,
teachers, family and friends. All individuals form impressions about who they are. It is
almost as if each person develops a unique theory regarding who exactly she or he is.
This personal impression is referred to as the self-concept. Moreover, self-concept is
important throughout life. Middle childhood is the period when children are confronted
with social expectations and demands. They become aware of the importance of the
social setting and begin evaluating how they fit in (Zastrow and Kirst-Ashman, 1997).
As children grow into the stage of adolescence trying to fit in, they tend to fall into the
category of "bad company".
To understand the self-concept of adolescents, it is necessary to review the
personal history of individuals and more sequences and note sequences of development
(Strang, 1957). Reviewing the history ofAfrican American preadolescents and
adolescents, Strang further states that African Americans were attacked and brutally
beaten as well as treated differently impacting the self-concept. Because of the beatings
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and differential treatment, African Americans have struggled with their very own concept
of self. To date, America continues to treat African Americans differently.
One of the clearest differences between Negro and white is that society in the
contemporary United States continually tells the groups that they are different. Not only
are they different, but the Negro group is considered inferior to the white group. This
message has been communicated in different ways via different social media every since
the Negro was brought to America. It is obvious that this kind ofdifferential social
communication is going to have a differential impact on the personality (Kvaraceus,
1965). This kind ofdifferential social communication has been passed on from
generation to generation. As the communication has been passed on, it has a long lasting
impact on the personality ofAfrican American preadolescents and adolescents causing
them to view themselves as different.
For a long time, African Americans have struggled with the concept of self
because of the differential social communication, issues of inferiority, and having
feelings of being different. Because of the injustice and violence committed towards
African Americans in the past and feelings of inferiority, the true understanding of self
has not been completely captured. Moreover, Kvaraceus (1965) stated that the source of
one’s self-image is, of course, not internal; it is learned. As African American
preadolescents and adolescents learn from their elders, they have unknowingly learned to
struggle with their self-concept.
Being unable to grasp the true essence of self, African American preadolescents
and adolescents have fallen short. They have fallen short on understanding self and what
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it really means. As Afncan American preadolescents and adolescents struggle with
imderstanding self, they often engage in assertive behaviors trying to find a sense of
belonging. Afiican American preadolescents and adolescents depend on others for things
such as fitting in, role modeling, and esteem boosting all ofwhich results in altered
behaviors. Altered behaviors which preadolescents and adolescents may exhibit include
fighting, with other kids, threats, hitting teachers or parents, theft, vandalism, and school
rebelliouness. While at the same time, a study conducted by Felson (1994) has shown
that violence oriented values predicted theft, vandalism and school delinquency as well as
violent among adolescents. According to a study conducted by Wells and Rankin (1983),
the correlation between self-esteem and delinquency was moderate as well consistent
ranging from .-07 and .-33. The sizes of these correlations corresponded very closely
with those coefficients report in prior research. All the estimated path coefficients for
self-esteem as a direct cause ofdelinquency are below 0.1 inmagnitude, generally .05 or
smaller. Thus, if there is a motivational effect of self-esteem on delinquent behavior, it is
slight.
Further, the stage of adolescence as we know it is a difficult time in life. Even
more, being an African American preadolescent or adolescent is even more difficult.
During the difficult stage of adolescence, Afiican American preadolescents and
adolescents deal with everyday issues such as poverty, low education, injustice, and
violence, which impact their concept of self, leaving them only to deal with issues of
esteem.
Furthermore, adolescence is a particularly vulnerable time for the feeling of
9
individuality - a time when teens want so much to be a part of the group. Adolescent
misconduct is often a sign that the feeling of individuality is low. Children and
adolescents may not know the reason for their bizarre behaviors, but it is often an
indication that they are searching for what makes them special while at the same time
trying to belong (Aldridge, 1993). Fitting in and being a part of the group sometimes
initiates assertive behaviors among these adolescents, because it is important to them to
impress those whom they are trying to fit in with. Once they have found a sense of
belonging, most of them follow crowds in which assertive behaviors lie. Along with the
assertive behaviors comes acts ofdelinquency.
Peer pressure contributes to lifestyles directed toward delinquency in general,
such as drugs or vandalism. In the same manner, adolescent violence may be part of the
peer group processes of suggestion and social learning within delinquent peer group.
However, violence may be seen as the result ofdrifting away from the conventional
society into the subculture of delinquency. In such subculture, violence may an be
important way for group members to assert or defend valued social identities and to gain
status and power. (Bemburg and Thorlindsson, 1999).
Many often wonder where violence and violent behaviors and attitudes derive. In
some studies, it has been noted that violence comes from the society ofhomes, which are
divided with a lack ofmorals and values and lost traditions. On the other hand,
sociologists believe that violence is a behavior that is taught as well as learned. However,
it is important that social workers and public health professionals must understand that
the violence that characterizes modem American life did not begin with the birth of rap.
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latchkey children, so-called broken homes, MTV, or crack cocaine. The seeds of
violence were planted into the moral and social character of this nation with the brutal
and inhumane enslavement ofmillions ofAfricans on land that was violently and
maliciously stolen from Native Americans (Brown, 1970; Williams, 1966, cited in
Bealer, 1972).
According to the researcher, violent attitudes and behaviors derive from the lack
of self-concept. Because of the violent picture that American has painted for African
Americans, African American preadolescents and adolescents have been confused about
their image as well as their concept. Due to the fact that the preadolescents and
adolescents are confused, they stmggle with their concept. On the other hand, researchers
studying violence from the perspective of the subculture violence, maintain that violent
values and attitudes in the peer group encourage adolescents to use violence through
internalization of violent values and group pressure (Bemburg and Thorlindsson, 1990).
The struggle of apprehending self-concept has been passed down through
generations. African American preadolescents and adolescents have taken over the
struggle. Further, the burden of the lack of self-concept has fallen on the shoulders of
African American preadolescents and adolescents. As African American preadolescents
and adolescents shoulders the burden of a lack of self-concept, they are also burdened
with societal ills including poverty, low education, and homicide, causing aggressive
behaviors leading to violence. There are several competing theories connecting
aggressive and violent behavior to either low or high self-esteem. The traditional view is
that low self-esteem leads to aggression (Toch, 1993).
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Because lower income Black children are exposed to violence at early ages, it is
not uncommon for young children to have been shot at, robbed, and raped by the time
they reach age ten (Staples, 1999). In conditions as such, it is quite easy for African
American children to suppress their feelings which results in a lack of self-concept and
increased aggression. Growing up in rural areas and low-income homes, many African
American preadolescents and adolescents are very aggressive and lack self-concept. In
due course, preadolescents and adolescents tend to find other ways to deal with their
aggression and self-concept, which sometimes transforms to violence. However, a
solution to youth violence may lie in connecting Afi-ican American adolescents/teens to
the communal values and traditions that have allowed Blacks to develop racial identity
and racial solidarity in spite of their economic and social oppression in the United States.
The decline in this traditional self-reliance shifts to dependence on others (Ward, 1995).
While shifting this dependence on others, they tend to fall into the crowds with bad
influences.
Due to profound lack of self-concept and increased aggressiveness of
preadolescents and adolescents, violence has become extremely common in the United
States ofAmerica. In the case of adolescents, however, American society has done little.
Instead, we create and tolerate environmental conditions that adversely affect many ofour
youth (Germain, 1991). Every day adolescents see, hear, or experience some form of
violence. Murder, sexual assault, child abuse, injuries fi-om fighting, riots at sporting or
entertainment events, and other violent occiurences directly affect many adolescents
making lasting impressions in their minds. These acts of violence are uniformly
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condemned by our society, and we are upset and frustrated by their persistence and
frequency (Centers for Disease Control and Prevention, 1993).
Although most of this violence is obvious and unacceptable, a good deal of it is
subtle and even condoned (Centers for Disease Control, 1993). Because it is condoned
preadolescents and adolescents continue to act aggressively. Indirectly, adolescents are
exposed to violence daily on television, radio, and in newspapers. Modem technology
brings on-the-scene coverage of gun battles, sniper attacks, riots, and other physical
violence directly into our homes from around the world. Movies and television entertain
adolescents with realistic and bloody dramatizations ofmurders, beatings, and tortures.
Warlike video games have become a popular part of our culture, and our children
routinely watch cartoons that depict violent events (Centers for Disease Control, 1993).
Often times, watching these cartoons and television shows and playing video games,
preadolescents and adolescents become corrupt with the ideology that violence is not all
bad and to be assertive in a negative way is okay.
Sadly, the constant exposure to physical violence, some ofwhich we do not even
recognize as violent, dulls our natural distaste for this behavior. Violence has become so
violent that not only do we expect and accept it, but also we have begun to view it as
appropriate behavior (Centers for Disease Control, 1993). When individuals begin to
accept violence as appropriate behavior, preadolescents and adolescents begin to think
that acting violently is a normal entity in society. It is then, when preadolescents and
adolescents believe that it is okay to commit a violent act without receiving any
consequences.
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Traditionally, our society has taught preadolescents and adolescents that violence
often equals courage and strength. Preadolescents and adolescents must unlearn this
tragic lesson. Ifwe are to survive as healthy, responsible, and caring people, we must
teach our children and ourselves that violence does not solve problems (Centers for
Disease Control, 1993).
Theoretical Orientation
Empowerment practice in social work is designed to restore the positive personal
power required for self-direction. Empowerment is also the power to make choices, reach
decisions, and engage in socially effective action on behalf of the self and collectively to
be self-directing, self-managing, and self-regulating. In order for preadolescents and
adolescents to make wise decisions and choices about the groups they want to be a part
of, they must be empowered with the empowerment of social workers, teachers,
counselors, and other professionals. Theories ofempowerment addresses the dynamics
of discrimination and oppression (Germain, 1991). However, empowerment theories do
not blame the victims for their lack of access to resources and power, but rather,
recognize that such problems arise as a result of the failure of society to meet the needs of
all of its members (Solomon, 1976; Staples, 1990).
In the case ofAfiican Americans, society has failed to meet many of their needs.
Society has let Afiican Americans down in several aspects resulting in oppression,
powerlessness, and stratification. On account of such components, there is an obvious
measure of lack of self-concept and heightened aggression among African American
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preadolescents and adolescents. Thus, utilizing the empowerment theories can help assist
African American preadolescents and adolescents in gaining power and resources
necessary to their worlds as well as their full human potential. According to
Kirst-Ashman, people should have opportunities throughout life to effectively
manipulate, improve and thrive in one’s environment (Thompson and Rudolph, 2000).
The implication is that social workers natural tendency to work helps empower clients so
they are able to succeed in their environment.
Due to lack of self-concept, empowering preadolescents and adolescents will be
one ofmany steps to begin overcoming or reducing assertive behaviors. As
preadolescents and adolescents are empowered to improve assertive behaviors, they have
the power to control and improve their very own environment. Children need to exercise
developmentally appropriate amounts ofcontrol over their own lives. Opportunities to
make choices and decisions contribute to empowerment (Thompson and Rudolph, 2000).
As preadolescents and adolescents in violence prevention programs make their choices
and decisions that allows them to choose peer groups that are assertive in a positive
manner.
Empowerment involves redistributing resources so that the voices and visions of
persons previously excluded from paradigms and paradigm-building processes are
included. Empowerment also suggests an alternative definition ofpower itself This
definition embraces an alternative vision ofpower based on a humanist vision of
self-actualization, self-definition, and self-determination (Lorde, Steady, Davis, Hooks,
cited in Germain, 1991:224). As descendants of slaves, African Americans have been
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robbed. Being oppressed for so long, the oppression has robbed them of the ability to
know self. Empowerment gives African Americans the power to alleviate feelings of
oppression.
Through the years, there have been many African Americans as well as African
American preadolescents and adolescents who have not been able to capture the true
essence of self By virtue ofempowerment, African Americans are able to achieve their
highest personal and collective aspirational goal. Empowerment helps individuals take
control over the things that are controllable in their lives. According to these
preadolescents and adolescents, they have the power to overcome the lack of self-concept
and negative assertion. Developing a positive self-concept and taking command over the
assertiveness can be accomplished through the theories ofempowerment.
Definition ofTerms
Self-concept has been defined in many different ways according to different
researchers. However, for the purpose of this study, self-concept has been defined as the
method in which an individual recognizes and perceives him or herself as an individual in
any given setting or situation.
Assertiveness - is defined as an aggressive form of human behavior that is violent
towards one’s self or others.
Preadolescent - is defined as an individual who is between the age of eleven to
age thirteen, the beginning stage of adolescence.
Adolescents - indicates those individuals who are between the ages of thirteen to
16
fifteen.
African Americans - is a group of individuals who has been identified as black or
Afiican American by themselves or society.
Statement ofHypotheses
The major hypotheses ofthis study were:
Hypothesis 1: There is a statistical significant difference between self-concept and
assertiveness among African American preadolescents and adolescents
who participate in violence prevention programs and those who do not.
Hypothesis 2: There is no statistical significant difference between self-concept and
assertiveness among Afiican American preadolescents and adolescents




An exploratory research design utilizing a t-Test was applied in this descriptive
study. Utilizing a convenience sampling procedine, 30 participants were utilized for this
study. Fifteen were identified as participants in a violence prevention program. The final
fifteen consisted of individuals who had no contact with a violence prevention program.
This study discusses the self-concept and assertiveness among African American
preadolescents and adolescents who participate in violence prevention programs and
those who do not participate in violence prevention programs and whether there is a
statistical relationship between the two groups.
Setting
With the consent of the parents as well as the Director of the Clark Atlanta
University Commimity and Family Life Center, the setting of this study took place
within the homes of the participants of the violence prevention programs. To execute this
study, Afiican American preadolescents and adolescents were selected from a violence
prevention program and as well as a church. The population ofAfi-ican American male
and female preadolescents and adolescents were the ages ofeleven to fifteen.
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The first population to be chosen was African American preadolescents and
adolescents who are at-risk for violence. These individuals are participants in the
violence prevention program at Clark Atlanta University Community and Family Life
Center. A letter was given to the director of the Community and Family Life Center
explaining the nature of the study and inquiring for permission to conduct the study
utilizing the population of the center. Consent was granted from the director of the center
and the study began.
The second population to be chosen for the study, were African American
preadolescents and adolescents attending a local church located in Shreveport, Louisiana.
These individuals, however, were not at risk of violence. A second letter was given to the
pastor ofMorning Missionary Baptist Church explaining the population, the nature of the
study, and inquiring for permission to conduct the study utilizing the population of
preadolescents and adolescents within the church. For the population which consisted of
participants of a non-violent prevention program, the study was conducted at the Life
Center ofMorning Star Missionary Baptist Church located at 5340 Jewella Ave., in
Shreveport, Louisiana, with the permission of the pastor of the church.
Sampling
The population of interest for this study were African American male and female
preadolescents and adolescents both residing in the United States. Within this study,
there were two separate populations selected to complete the study. Once permission was
obtained and the study began with both groups. The participants in both groups were
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given a self-esteem and assertiveness questionnaires combined and adapted from the
Tennessee Self-Concept Scale and Assertiveness Scales for Adolescents.
Data Collection Procedure/Instrumentation
Working at Clark Atlanta University Community and Family Center, the
collection of data was quite convenient. Participants were given a combined
questionnaire consisting of questions adapted from the Temiessee Self-Concept Scale and
the Assertiveness Scale for Adolescents. Because both scales have been used for
previous studies, they have been proven to be reliable and valid.
The questioimaire was adapted to gather information pertaining to the self-concept
and assertiveness ofAfrican American preadolescents and adolescents. The
questionnaire consisted of 30 questions. The first section. Questions 1 through 6 were
demographic data, which focused on the age, grade, gender, and status of living. The
second section of the questioimaire. Questions 7 through 19, focused on self-esteem.
This section assessed the way in which students viewed themselves alone as well as
aroimd others. The third and final section concluded the questionnaire. This section
assessed and measured the assertiveness of the preadolescents and adolescents.
When collecting the data, there were two collection periods. The first period of
collection was gathered from the individuals participating in the violence prevention
program. The second period ofcollection was gathered from the individuals who did not
participate in a violence prevention program.
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Data Analysis
Because two separate groups were being compared, a t-test was used in this study.
The t-test was used to determine whether or not there was statistical and significant
relationship between Group I and Group II. The data were coded into the computer as
well as analyzed by the use of the statistical computer program. Statistical Package for
Social Sciences. The data were analyzed with frequencies and percentages for this study.
The t-test was used to test significant differences between Group I and Group II.
CHAPTER FOUR
PRESENTATION OF RESULTS
The results of the study are presented as follows: 1) Demographics, which
consists ofage, grade, gender, living status, religious affiliation, and household’s annual
income. 2) Self esteem questions consisting of feelings towards self. 3) Assertiveness
questions consisting ofmanaging self in specific situations.
Demographics
Frequencies as well as percentages present demographics on age.
Table 1; Age (N=30)
Age Participants Non-Participants Totals
10-11 0 4 4 (13.3%)
12-13 13 4 17 (56.7%)
14-15 2 7 9 (30.0%)
Total 15 15 30
Table 1 exhibits the age groups. Ofthe participants who responded, 4 (13.3%)
were between the ages of ten and eleven. Seventeen (56.7%) were between the ages of
twelve and thirteen, and 9 (30.0%) were between the ages of fourteen and fifteen.
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Table 2: Grade (N=30)
Grade Participants Non-Participants Totals
6 9 4 13 (43.3%)
7 4 5 9 (30.0%)
8 2 6 7 (26.6%)
Total 15 15 30
Table 2 exhibits the grade level ofparticipants. Of the participants responded, 13
(43.3%) were six graders. Nine (30.0%) were seventh graders, and 8 (26.6%) were eighth
graders.
Table 3: Gender (N=30)
Gender Participants Non-Participants Totals
Male 9 13 22 (77.3%)
Female 6 2 8 (26.6%)
Total 15 15 30
Table 3 exhibits the gender of the participants. Of the participants responded 22
(73.3%) were males. Eight (26.7%) ofthe respondents were female.
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Table 4: Living Status (N=30)
Living Status Participants Non-Participants Totals
Mother & Father 4 3 7 (23.3%)
Mother 7 9 16 (53.3%)
Father 2 1 3 (10.0%)
Grandparents 2 2 4 (13.3%)
Total 15 15 30
Table 4 exhibits the living status ofthe participants who responded. Ofthe
participants responded, 7 (23.3%) lived in a household with both parents. Sixteen
(53.3%) lived with their mother. Three (10.0%) lived in the home with their father, and
four (13.3%) lived with their grandparents.
Table 5: Religious Affiliation (N=30)
Religious Affiliation Participants Non-Participants Totals
Baptist 11 15 26 (86.7%)
Muslim 1 0 1 (3.3%)
Other 3 0 3 (10.0%)
Total 15 15 30
Table 5 exhibits the religious affiliation of the respondents. Of the participants
responded, 26 (86.7%) were affiliated with a Baptist Church. One (3.3%) was Muslim
affiliated, and 3 (10.0%) were considered to be affiliated with another.
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Table 6: Annual Income (N=30)
Annual Income Participants Non-Participants Totals
$10,000-$15,000 3 1 4 (13.3%)
$15,000-$20,000 5 0 5 (16.7%)
$20,000-25,000 5 8 13 (43.3%)
$25,000-$30,000 1 2 3 (10.0%)
$30,000-Above 1 4 5 (16.7%)
Total 15 15 30
Table 6 exhibits the annual parental income. Of the participants responded, 4
(13.3%) annual parental income was between $10,000 and $15,000. Five (16.7%) were
between $15,000 and $20,000. Thirteen (43.3%) were between $20,000 and $25,000.
Three (10.0%) were between $25,000 and $30,000, and 5 (16.7%) were $30,000 and
above.
Self-Esteem
Based on the results, there was no statistical significant differences between the
participants of the violence prevention program and non-participants.
Table 7:1 am an attractive person.




Analysis of t-test between participants in a violence prevention program and
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nonparticipants: Table 7, showed a mean score of 3.733 and a standard deviation of .5936
for participants of the violence prevention program and 3.4667 and standard deviation of
.5164 for non-participants. On an average, both groups viewed themselves as attractive.
The significant 2-tailed test for both groups was .200, which proved to be insignificant.
Table 8:1 consider myself a sloppy person.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 8, showed a mean score of 1.333 and a standard deviation of .8165
for participants of the violence prevention program and 1.200 and a standard deviation of
.4140 for non-participants. On the average, both groups did not consider themselves to
be sloppy. The significant 2-tailed test for both groups was .577, which proved to be
insignificant.
Table 9:1 am a nobody.





Analysis of t-test between participants in a violence prevention program and non
participants: Table 9, showed a mean score of 1.733 and a standard deviation of 1.099 for
participants of the violence prevention program and 1.533 and a standard deviation of
.7432 for non participants. On the average, both groups did not view themselves as
nobodies. The significant 2-tailed test for both groups was .564, which proved to be
insignificant.
Table 10:1 like to look neat all the time.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 10 showed a mean score of 3.266 and a standard deviation of
1.032 for participants of the violence prevention program and 3.533 and standard
deviation of .5164 for non-participants. On the average, both groups like to look neat all
the time. The significant 2-tailed test for both groups was .379, which proved to be
insignificant.
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Table 11:1 am a failure.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 11 showed a mean score of 1.600 and a standard deviation of
.8281 for participants of the violence prevention program and 1.133 and a standard
deviation of .3519 for non-participants. On the average, both groups did not view
themselves as failures. The significant 2-tailed test for both groups was .054, which
proved to be significant.
Table 12:1 have no self-control.




Analysis of t-test between participants in a violence prevention program and non¬
participants: Table 12 showed a mean score of 2.000 and a standard deviation of .8452
for participants of the violence prevention program and 1.333 and a standard deviation of
.4880 for non-participants. On the average, both groups viewed themselves as having
self-control. The significant 2-tailed test for both groups was .013, which proved to be
significant.
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Table 13:1 am popular with women/men.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 13 showed a mean score of 3.333 and a standard deviation of
.7237 for participants of the violence prevention program and 3.733 and standard
deviation of .4577 for non-participants. On the average, both groups felt that they were
popular with men and women. The significant 2-tailed test for both groups was .081,
which approached significance.
Table 14:1 like my looks just the way they are.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 14 showed a mean score of 3.600 and a standard deviation of
.7368 for the participants of the violence prevention programs and 3.466 and a standard
deviation for nonparticipants. On the average, both groups felt that they like their looks
just the way they are. The significant 2-tailed test for both groups was .626, which
proved to be insignificant.
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Table 15:1 am satisfied to be just what I am.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 15 showed a mean score of 3.533 and a standard deviation of
1.060 for participants of the violence prevention and 3.533 and a standard deviation of
.8338 for nonparticipants. On the average, both groups were satisfied to be just what they
are. The significant 2-tailed test for both groups was 1.000, which proved to be
insignificant.
Table 16:1 am not the person I would like to be.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 16 showed a mean score of 1.866 and a standard deviation of
1.060 for participants ofthe violence prevention program and 2.066 and a standard
deviation of 1.279 for nonparticipants. On the average, both groups viewed themselves
as the person they would like to be. The significant 2-tailed test for both groups was
.645, which proved to be insignificant.
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Table 17: My friends have no confidence in me.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 17 showed a mean score of 1.200 and a standard deviation of
.4140 for participants of the violence prevention program and 2.000 and a standard
deviation of .9258 for nonparticipants. On the average, both groups felt that their friends
had confidence in them. The significant 2-tailed test for both groups was .005, which
proved to be insignificant.
Table 18:1 am an important person to my family and friends.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 18, showed a mean score of 3.333 and a standard deviation of
1.046 for the participants of the violence prevention program and 3.666 and a standard
deviation of .6172 for the nonparticipants. On the average, both groups felt that they
were an important person to their family and fnends. The significant 2-tailed test for both
groups was .297, which proved to be insignificant.
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Table 19:1 try to please others, but I overdo it.




Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 19 showed a mean score of 1.800 and a standard deviation of
1.014 for the participants of the violence prevention program and 2.266 and a standard
deviation of 1.032 for nonparticipants. On the average, both groups did not feel as if they
tried to please others and over do it. The significant 2-tailed test for both groups was
.222, which proved to be insignificant.
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Assertiveness
Table 20: A school friend of yours has been spreading lies about you as a result,
most ofyour friends now avoid you and talk behind your back. Today you happen
to run into your school friend in the cafeteria. You are greeted as if nothing has
happened.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You talk with your
friend, and pretend
that you do not know
about the lies your
friend has told.
1 (3.3%) 2.266 .5936 4(13.4%) 2.466 9.155
B. You say. Well, well.
I’m glad I have up
with you. We have a
little matter to settle,
liar.
9 (30.9%) 2.266 .5936 0 2.466 9.155
C. You say, "1 am hurt 5 (16.7%) 2.266 .5936 11(36.7%) 2.466 9.155
by the rumors that
you have been
spreading about me.
I thought you were
my friend, and I am
surprised that you
did this to me. If
you have a reason, I
would like you to
tell me so that we
can get this matter
sorted out."
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 20 showed a mean score of2.266 and a standard deviation of
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.5936 for the participants of the violence prevention program and 2.466 and standard
deviation of 9.155 for the nonparticipants. On the average, both groups responded to the
question by telling a friend, who has spread rumors about them, that they are hurt by the
rumors. The significant 2-tailed test for both groups was .484, which proved to be
insignificant.
Table 21: A classmate ofyours missed a test and asks you for your test paper when
you are walking home together. You know that the teacher is going to give the same
test to those that missed the first one. You don’t think that it is fair to allow your
friend to get a good grade by studying only the answers to the questions to the test.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You refixse to give
your test paper to
your friend and say
you are no longer
fnends.
2 (7.7%) 2.266 .7037 0 2.266 .4577
B. You refuse to give
your paper to your
friend and explain
why you think it
would be wrong for
your friend to use it.
7 (23.3%) 2.266 .7037 11 (36.7%) 2.266 4.577
C. Keeping a good
classmate means a
lot to you, so you
give your classmate
your test paper.
6 (20.0%) 2.266 .7037 4(13.3%) 2.266 .4577
Analysis of t-test between participants in a violence prevention program and
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nonparticipants: Table 21 showed a mean score of 2.266 for the participants of the
violence prevention program and as well as nonparticipants. However, there was a
standard deviation of .7037 for participants and .4577 for nonparticipants. On the
average, both groups responded to the question by refusing to give friend answers to a
previous test. The significant 2-tailed test for both groups was 1.000, which proved to be
insignificant.
Table 22: You buy a game at the store. When you get home you discover that some
of the pieces are missing. You go back to ask for a refund or a replacement. When
you talk to the cashier about it, she says, "That’s too bad," but does nothing about
it.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You say nothing,
leave the store, and
decide never to go
back there again.
2 (6.7%) 2.266 .7036 6 (20.0%) 2.133 .9904
B. You get angry with
the cashier, throw
the game on the
floor, and walk out.
7 (23.3%) 2.266 .7036 1 (3.3%) 2.133 .9904
C. You say, "I know
it’s too bad, but I
insist that the game
be replaced or that a
refund be given.
6 (20.0%) 2.266 .7037 8 (26.7%) 2.133 .9904
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 22 showed a mean score of2.266 and a standard deviation of
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.7037 for the participants of the violence prevention program and 2.133 and a standard
deviation of .9904 for nonparticipants. On the average, both groups responded to the
question by leaving the store and never to return. The significant 2-tailed test for both
groups was .674, which proved to be insignificant.
Table 23: Your teacher singles you out in class by saying loudly, "Your answers to
these problems are similar to those ofyour classmates. I’ll let it pass this time, but
don’t let it happen again." You didn’t copy anybody’s work and your teacher is
wrong in suggesting that you cheated.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You don’t say
anything, pick up a
book, and start
reading it as ifyou
had never been
spoken to.
2 (6.7%) 2.066 .5936 6 (20.0%) 1.600 .5071
B. You say, "1 didn’t
cheat, and I resent
the suggestion that I
did."
10 (33.3%) 2.066 .5936 9 (30.0%) 1.600 .5071
C. You are angry, but
don’t say anything
hoping you will be
able to get back at
the teacher later."
3 (10.0%) 2.066 .5936 0 1.600 .5071
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 23 showed a mean score of 2.066 and a standard deviation of
.5936 for the participants of the violence prevention program and 1.600 and a standard
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deviation of .5071 for nonparticipants. On the average, both groups responded to the
question by saying nothing, picking up a book, and reading it as ifnothing had happened.
The significant 2-tailed test for both groups was .028, which proved to be significant.
Table 24: It is a Saturday and you have just finished your chores. Now you would
like to go out and playwith your friends. Your mother, however, tells you that youa
re to babysit your younger sister or brother for the afternoon.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You say, "I would
like to go out and
play with my
friends."
0 2.133 .3519 2 (6.7%) 1.866 .3519
B. You don’t want to
babysit, but you say
"Yes, mother."
13 (43.3%) 2.133 .3519 13 (43.3%) 1.866 .3519
C. You ignore your
mother’s request
and walk out of the
house.
2 (6.7%) 2,133 .3519 0 1.866 .3518
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 24 showed a mean score of2.133 and a standard deviation of
.3519 for the participants of the violence prevention program and 1.866 and a standard
deviation of .3519 for nonparticipants. On the average, both groups responded to the
question by staying home to babysit. The significant 2-tailed test for both groups was
.047, which proved to be significant.
Table 25: During an exam the student behind you asks for a Kleenex. Since you
have some, you pass one back. The teacher sees this and accuses you of cheating.
37
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD





2 (6.7%) 1.866 .3519 3 (10.0%) 1.800 .4140
B. You tell the teacher
that the student
behind you asked
for a Kleenex and
that you passed one
back.
13 (43.3%) 1.866 .3519 12 (40.0%) 1.800 .4140
C. Realizing that only
your friend can help
you, you look back
at your friend
hoping that he will
speak on your
behalf.
0 1.866 .3519 0 1.800 .4140
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 25 showed a mean score of 1.866 and a standard deviation of
.3519 for the participants of the violence prevention program and 1.800 and a standard
deviation of .4140 for nonparticipants. On the average, both groups responded to the
question by telling the teacher that the student behind them asked for a Kleenex. The
significant 2-tailed test for both groups was .638, which proved to be insignificant.
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Table 26: Your best friend has continually borrowed money from you for several
days and hasn’t paid you back. Today you don’t have the money and need a dollar
to buy lunch. You ask your best friend and are refused.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. Although you are 0 2.866 .3519 1 (3.3%) 2.666 .6172
hurt, you say nothing
and decide that this
is the end ofyour
relationship.
B. You say, “Isn’t it 2(6.7%) 2.866 .3519 3 (10.0%) 2.666 .6172
great when you
continually ask me
for more money and
I give it to you?
Well from now on
you can forget about
asking me for any
more money.”C.You say, “I’ve been 13(43.3%) 2.866 .3519 11(36.7%) 2.666 .6172
lending money to
you for several days
and it bugs me that
you can’t return the
favors just once.”
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 26 showed a mean score of2.866 and a standard deviation of
.3519 for the participants of the violence prevention program and 2.666 and a standard
deviation of .6172 for nonparticipants. On the average, both groups responded to the
question by telling a friend “I’ve been lending money to you for several days and it bugs
me that you can’t return the favor just once.” The significant 2-tailed test for both groups
39
was .285, which proved to be insignificant.
Table 27: You are at the beach. It is very crowded but you find a good spot and
place your towel there while you go swimming. When you get back to your spot you
find that someone has moved your towel and two people are lying there.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You say nothing,
pick up your towel,
and look for another
spot.
4 (13.3%) 1.733 .4577 6 (20.0%) 1.600 .5071
B. You tell the people
that you were there
first, and ask them to
move to another
spot.
11 (36.7%) 1.733 .4577 9 (30.0%) 1.600 .5071
C. You say nothing but
angrily stare at them,
hoping they get the
message and move
to a different place.
0 1.733 .4577 0 1.600 .5071
Analysis of t-test between participants in a violence prevention program and
nonparticipants; Table 27 showed a mean score of 1.733 and a standard deviation of
.4577 for the participants of the violence prevention program and 1.600 and a standard
deviation of .5071 for nonparticipants. On the average, both groups responded to
question by telling the people that they were there first, and asking them to find another
spot. The significant 2-tailed test for both groups was .456 which proved to be
insignificant.
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Table 28: After school you stop at the comer store to buy some candy. As soon as
you get outside, you realize that you have not been given the correct change. You go
back into the store and tell the cashier, but are not believed.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SDA.You say to the 10(33.3%) 1.533 .8338 7 (23.3%) 2.066 1.032
cashier, “you should
believe me. I know
that you don’t have
to give me the five
cents but I would
appreciate it.”B.You tell the cashier 2 (6.7%) 1.533 .8338 0 2.066 1.032
that youwill never
come back to this
store again, and that
you will tell your
fiiends not to come
here, either.C.You forget about 3(10.0%) 1.533 .8338 8(26.7%) 2.066 1.032
trying to correct the
error, and tell
yourself that you
won’t let it happen
again.
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 28 showed a mean score of 1.533 and a standard deviation of
.8338 for the participants of the violence prevention program and 2.066 and a standard
deviation for nonparticipants. On the average, both groups responded to the question by
forgetting about correcting the error, and telling themselves that the situation will never
happen again. The significant 2-tailed test for both groups was .131, which proved to be
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insignificant.
Table 29: You and your friend go over to another classmate’s home. You don’t
know the classmate that well and his/her parents are not home. While watching TV
the classmate offers you and your friend cigarettes. Your friend accepts and they
light up. You don’t want to smoke, but your friend and classmate tease you and
laugh.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You stand firm by
saying, “No, I don’t
want to smoke, but I
guess you’re in the
mood for jokes.
7 (23.3%) 2.066 1.032 9 (30.0%) 1.800 1.014
B. You don’t really
want to, but you do
because you don’t
want them to laugh
at you.
0 2.066 1.032 0 1.800 1.014
C. You don’t say
anything, but get up
and leave the house,
not wanting to
return.
8 (26.7%) 2.066 1.032 6 (29.0%) 1.800 1.014
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 29 showed a mean score of 2.006 and a standard deviation of
1.032 for the participants of the violence prevention program and 1.800 and a standard
deviation of 1.014 for nonparticipants. On the average, both groups responded to the
question by standing firm and saying no. The significant 2-tailed test for both groups was
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.481, which proved to be insignificant.
Table 30: Today you got back a test paper. After talking to your classmates, you
feel that one ofyour answers was not graded fairly. Later, in the day your teacher
greets you in the corridor.
Participants Non-Participants
Responses Percent Mean SD Percent Mean SD
A. You say, “Hello.
By the way, I
believe that one of
10 (33.3%) 1.466 .7432 15(59.0%) 1.000 .0000
my answers was not
graded fairly.
Could we go over
this together?”
B. You say, “Hello. I
think you have been
very imfair to me.”
3 (10.0%) 1.466 .7432 0 1.000 .0000
C. You don’t think
that this is the time
2 (6.7%) 1.466 .7432 0 1.000 .0000
to argue over a
grade so you simply
say “Hi” and
continue walking.
Analysis of t-test between participants in a violence prevention program and
nonparticipants: Table 30 showed a mean score of 1.466 and a standard deviation of
.7432 for the participants of the violence prevention program and 1.000 and a standard
deviation of .0000 for nonparticipants. On the average, both groups responded to the
question by saying, “Hello, By the way, I believe that one ofmy answers was not graded
fairly. Could we go over this together?” The significant 2-tailed test for both groups was
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.022, which proved to be significant.
CHAPTER FIVE
SUMMARY AND CONCLUSIONS
Although the questionnaires and the populations were the same, the results from
this study exhibit that there is no statistical significant between the African American
preadolescents and adolescents who participate in a violence prevention program and
those who do not. Participants from both groups felt the same way about questions
regarding self-esteem. The majority of the participants for the entire study viewed
themselves as an attractive person. As a whole the groups did not view themselves a
nobody. They were also satisfied with who they were as person. Finally, a large portion
of them felt that they were an important entity to both family and friends.
Furthermore, there was a statistical difference between the two groups when asked
if they viewed themselves as a failure. More of the participants of the violence
prevention program slightly leaned towards agreement than did non-participants. More
of the participants of the violence prevention program felt as if they had no self-control
than did non-participants. More of the participants of the violence prevention prpgram
felt as if they were popular with their peers (women/men) than did non-participants.
Within the area of assertiveness, the participants collectively answered to the
situation with similar responses. Of the entire questions on assertiveness the following
questions proved to be significant. The participants and non-participants were given the
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scenario; Your teacher singles you out in class by saying loudly, “Your answers to these
problems are similar to those ofyour classmates. I’ll let it pass this time, but don’t let it
happen again.” You didn’t copy anybody’s work and your teacher is wrong in suggesting
that you cheated. The majority of the participants and non-participants said I didn’t
cheat, and I resent the suggestion that I did. The participants and non-participants were
given the scenario; It is a Saturday and you just finished your chores. Now you would
like to go out and play with your friends. Your mother, however, tells you that you are to
babysit your younger sister or brother for the afternoon. The majority of the participants
and non-participants said they would stay home to babysit. The participants and non
participants were given this scenario; Today you got back your test paper. After talking
to your classmates, you feel that one ofyour answers was not graded fairly. Later in the
day your teacher greets you in corridor. The majority of the participants and non¬
participants said they would give this response to their teacher. “Hello. By the way, I
believe that one ofmy answers was not graded fairly. Could we go over this together?”
Despite of the findings, there was no statistical difference in the occurrence of
self-concept and assertiveness among African American preadolescents and adolescents
who participate in violence prevention programs than those who do not. Therefore, the
hypothesis can not be substantiating, and the null hypothesis is accepted.
Limitations of the Study
As a two-part study, the study was limited in many ways. Due to the use of two
separate populations, the geographic location differed. Although populations from two
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different cities and states were utilized, the study was significantly narrow. Because of
the difference in location, the environments were different which allowed the individuals
to have a difference in opinion regarding the specific situations that were presented on the
questionnaire.
The study was also limited in the area in which there was only a sample of thirty.
Group I represented fifteen participants in the violence prevention program. Because
there were only fifteen participants from the program, the numbers did not capture the
true essence of self-concept and assertive behaviors among the preadolescents and
adolescents of the entire program. Group II represented the population from the church,
which also did not capture the complete population of preadolescents and adolescents of
the church. One final limitation to this study is that the questionnaire failed to distinguish
whether or not the participants from the church part ofany violence prevention program
within their own school setting or community setting.
Suggested Research Directions
This study examined the relationship between self-concept and assertiveness of
preadolescents and adolescents. Because of the many limitations discussed within this
proposed research, it is essential to re-examine the study as a whole in order to get more
effective results. Further, it is suggested that future research in this area is needed in
order for social workers to better understand the effects that self-concept have on the
behaviors ofpreadolescents as well as adolescents. Also, future research on the effects of




IMPLICATIONS FOR SOCIAL WORK PRACTICE
Although this study proved to be insignificant, there are many implications for
social work. Because of the findings of this study, there is a need for further research to
explore factors of self-concept and assertiveness among African American preadolescents
and adolescents. Furthermore, this study needs to be replicated with a larger sample size
so that the findings can be generalized to the larger population. Replicating this study
gives future researchers the opportunity to cover the areas, which were limited within this
study.
Since it was foimd the study was insignificant, both participants and non
participants of this study had a higher level of self-concept as well as a higher level of
assertiveness. Because assertive behaviors are continuing to increase, further attention
needs to be given to the actions of these preadolescents and adolescents. According to
the National Association of SocialWorkers (NASW), the primary mission of the social
work profession is to enhance well-being and help meet the needs of vulnerable,
oppressed, and poor people (NASW, 1994). To accomplish the purpose of the
profession, practitioners must be willing to assume responsibilities and engage in actions
that go beyond the functions of specific social agencies and their designated individual
roles as staff members (Hepworth, Rooney, and Larsen, 1997). As social workers move
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towards enhancing the well being of clients, it is essential social workers assume
responsibilities and take actions to focus more on issues that are becoming more
prevalent such as the assertive behaviors among adolescents. In assuming these
responsibilities, social workers will able to develop new programs to help improve the
assertive behaviors among preadolescents and adolescents.
With the skills and knowledge that is obtained in social work, practitioners can
help a client navigate the development of his/her identity, friendship, and growing up
without hurting him/herselfor others. In navigating the development of identities, it is
important for social workers to empower African American preadolescents and
adolescents through prevention programs as well as community resource centers to aid






Self-Concept & Assertiveness Questionnaire
The following questions asked your views about how you describe yourself and how you
would handle yourself in certain situations. Read each statement carefully and circle the
answers one through five that best describes you. Remember, answer all of the questions.
Demographics







3. What is your gender?
A. Male
B. Female
4. Who do you live with? 5. What is your religious affiliation?










6. What is your household’s annual income?
A. $10,000-$15,000
B. $15,000-$20,000
C. $20,000 - $25,000
D. $25,000 - $30,000
E. $30,000 or above
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Self-Esteem
Completely Mostly Mostly Completely
False False True True
7. I am an attractive person. 1 2 3 4
8. I consider myself a sloppy
person. 1 2 3 4
9. I am a nobody. 1 2 3 4
10. I like to look neat all the time. 1 2 3 4
11. I am a failure. 1 2 3 4
12. I have no self-control. 1 2 3 4
13. lam popular with women/men. 1 2 3 4
14. I like my looks just the way
they are. 1 2 3 4
15. I am satisfied to be just what I
am. 1 2 3 4
16. I am not the person I would like
to be. 1 2 3 4
17. My friends have no confidence
in me. 1 2 3 4
18. I am an important person to my
family and friends. 1 2 3 4
19. I try to please others, but I
overdo it. 1 2 3 4
53
Assertiveness
20. A school friend of yours has been spreading lies about you. As a result, most of your
other friends now avoid you and talk about you behind your back. Today you
happen to run into your school friend in the cafeteria. You are greeted as if nothing
has happened.
A. You talk with your friend, and pretend that you do not know about the lies your
friend has told.
B. You say, “Well, well. I’m glad I have finally caught with you. We have a little
matter to settle, liar.”
C. You say, “I am hurt by the rumors that you have been spreading about me. I
thought you were my fiiend, and I am surprised that you did this to me. Ifyou
have a reason, I would like you to tell me so that we can get this matter sorted
out.”
21. A classmate of yours missed a test and asks you for your test paper when you are
walking home together. You know that the teacher is going to give the same test to
those that missed the first one. You don’t think that it is fair to allow your fiiend to
get a good grade by studying only the answers to the questions on the test.
A. You refuse to give your test paper to your fiiend and say that you are no longer
friends.
B. You refuse to give your test paper to your fiiend and explain why you think it
would be wrong for your fiiend to use it.
C. Keeping a good classmate means a lot to you, so you give your classmate your
test paper.
22. You buy a game at the store. When you get home you discover that some of the
pieces are missing. You go back to ask for a refund or a replacement. When you talk
to the cashier about it, she says, “That’s too bad,” but does nothing about it.
A. You say nothing, leave the store, and decide never to go back there again.
B. You get angry with the cashier, throw the game on the floor, and walk out.
C. You say, “I know it’s too bad, but I insist that the game be replaced or that a
refund by given.
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23. Your teacher singles you out in class by saying loudly, “Your answers to these
problems are similar to those of your classmates. I’ll let it pass this time, but don’t
let it happen again.” You didn’t copy anybody’s work and your teacher is wrong in
suggesting that you cheated.
A. You don’t say anything, pick up a book, and start reading it as if you had never
been spoken to.
B. You say, I didn’t cheat, and I resent the suggestion that I did.”
C. You are angry, but don’t say anything hoping youwill be able to get back at the
teacher later.
24. It is Saturday and you have just finished your chores. Now you would like to go out
and play with your fnends. Yourmother, however, tells you that you are to babysit
your younger sister or brother for the afternoon.
A. You say, “I would like to go out and play withmy fiiends.”
B. You don’t want to babysit, but you say “Yes, mother.”
C. You ignore your mother’s request and walk out of the house.
25. During an exam the student behind you asks for a Kleenex. Since you have some,
you pass one back. The teacher sees this and accuses you of cheating.
A. You are upset, but say, “I’m sorry,” and continue working on the exam.
B. You tell the teacher that the student behind you asked for a Kleenex and that you
passed one back.
C. Realizing that only your fiiend can help you, you look back at your fiiend hoping
that he vvill speak on your behalf.
26. Your best fiiend has continually borrowed money from you for several days and
hasn’t paid you back. Today you don’t have the money and need a dollar to buy
lunch. You ask your best fi-iend for some money and are refused.
A. Although you are hurt, you say nothing and decide that this is the end of your
relationship.
B. You say, “Isn’t it great when you continually ask me for money and I give it to
you?” Well, firom now on you can forget about asking me for any more money.”
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C. You say, “I’ve been lending money to you for several days and it bugs me that
you can’t return the favor just once.”
27. You are at the beach. It is very crowded but you find a good spot and place your
towel there while you go swimming. When you get back to your spot you find that
someone has moved your towel and two people are lying there.
A. You say nothing, pick up you towel, and look for another spot.
B. You tell the people that you were there first, and ask them to move to another
spot.
C. You say nothing but angrily stare at them, hoping that they get the message and
move to a different place.
28. After school you stop at the comer store to buy some candy. As soon as you get
outside, you realize that you have not been given the correct change. You go back
into the store and tell the cashier, but are not believed.
A. You say to the cashier, “you should believe me. I know that you don’t have to
give me the five cents but I would appreciate it.”
B. You tell the cashier that youwill never come back to this store again, and that you
will tell your friends not to come here, either.
C. You forget about trying to correct the error, and tell yourself that you won’t let
this happen again.
29. You and your fiiend go over to another classmate’s home. You don’t know the
classmate that well and his/her parents are not home. While watching TV the
classmate offers you and your friend cigarettes. Your fiiend accepts and they light it
up. You don’t want to smoke, but your fiiend and classmate tease you and laugh.
A. You stand firm by simply saying, “No, I don’t want to smoke, but I guess you’re
in the mood for smoke jokes.”
B. You don’t really want to, but you do because you don’t want them to laugh at
you.
C. You don’t say anything, but get up and leave the house, not wanting to return.
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30. Today you got back your test paper. After talking to your classmates, you feel that
one ofyour answers was not graded fairly. Later in the day your teacher greets you
in corridor.
A. You say, “Hello. By the way, I believe that one ofmy answers was not graded
fairly. Could we go over this together?”
B. You say, “Hello. I think you have been very unfair to me.”
C. You don’t think that this is the time to argue over a grade so you simply say “Hi”
and continue walking.
♦Self-concept scale has been adapted from Fitts, William Tennessee Self-Concept Scale





The purpose of this questionnaire is to understand the range ofself-concept and
assertive behaviors ofpreadolescents and adolescents ages eleven to fifteen. This study
will help in the development ofhow preadolescents and adolescents view themselves as
well as aide in the reduction of assertive behaviors. This research is in partial fulfillment
of the researcher’s requirements for aMaster ofSocial Work degree from Clark Atlanta
University School of Social Work.
There are no punishments or risks with this study. However, ifyou have any
problems regarding the questionnaire, please feel free to ask questions.
I agree to the following terms of this study:
The participants’ taking part in this study includes answering all of the quesitons.
The participation in this study is on a volunteer basis.
The participant may withdraw from the study at any time.
If the participant have any questions, he/she may ask at any time.
All ofmy participant’s information will be kept confidential.





Professor Naomi T. Ward
Director ofClark Atlanta University
Community and Family Life Center
31 James P. Brawley Dr., S.W.
Atlanta, GA 30311
Dear Professor Ward:
I am interested in conducting a study that explores the relationship between self-concept
and assertiveness among African American preadolescents and adolescents, ages eleven
to fifteen, who participate in violence prevention programs. The purpose ofmy writing is
to ask for permission to conduct this study at Clark Atlanta University Community and
Family Life Center.
This study will consist of questions regarding self-concept and assertiveness. It will
assist in measuring the relationship between adolescents who participate in violence
programs and non-participants. Through this study, I am hoping to develop information
on whether or not adolescents who have a negative sense of self-concept may be prone to
exhibit more assertive behaviors.
I plan to use the Tennessee SelfConcept Scale as well as the Assertiveness Scale for
Adolescents, which are written instruments that can be administered quickly without any
discomfort. All information collectedwill be strictly confidential.
Thank you in advance for your time and cooperation. Your prompt reply is appreciated.
Respectfully yours.
Chaka L. Conner




Rev. Murphy Lee Hunt




I am interested in conducting a study that explores the relationship between self-concept
and assertiveness among African American preadolescents and adolescents, ages eleven
to fifteen, who participate in violence prevention programs. The purpose ofmy writing is
to ask for permission to conduct this study atMorning Star Missionary Baptist Church.
This study will consist of questions regarding self-concept and assertiveness. It will
assist in measuring the relationship between adolescents who participate in violence
programs and non-participants. Through this study, I am hoping to develop information
on whether or not adolescents who have a negative sense of self-concept may be prone to
exhibit more assertive behaviors.
I plan to use the Tennessee SelfConcept Scale as well as the Assertiveness Scale for
Adolescents, which are written instruments that can be administered quickly without any
discomfort. All information collectedwill be strictly confidential.




cc: Professor Hattie Mitchell
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